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DMUaspire

• Designed to inspire, help to build confidence and 
ambition, and to provide a university experience 
for Year 12 (16-17 year old) young people;

• Runs over a week in early July with online pre-
work;

• Students are divided into tutor groups and 
assigned Personal Tutors and Student 
Ambassadors;

• They attend lectures, group work, self-directed 
study and ‘campus life’ sessions;

• Three assessments: i) reflection ii) academic 
poster iii) group and individual presentation;

• Institutional credit with firm choice university 
offer.



Our profile:

• Year 12 (16-17 year old) students

• Leicestershire (and beyond) schools 
and colleges

• Widening Participation backgrounds

• ‘Near miss’ attainment for HE level 
study

Your profile:

Our challenges:

• Mixed-ability cohort

• Range of educational backgrounds 
and experiences

• Unfamiliar with HE level study, 
conventions and practices

• Short timeframe for course and 
assessments

Your challenges:



Threshold concepts

Meyer and Land (2005)
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Threshold concept characteristics

• Transformative: result in a shift in perception
• Irreversible: not likely to be forgotten or unlearned
• Integrative: reveal the interrelatedness of a subject, 

topic or area

Meyer and Land (2005), p. 373; Land et al (2005)



Threshold concept characteristics

• Liminality

• Troublesome 
knowledge
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Meyer and Land (2005), p. 373; Land et al (2005)



Potential cross-discipline threshold concepts

Edwards (2011)

“The exact referencing 
format does actually 

matter”

“Before attending DMUaspire I would 
not have thought to reference my 

research that I use in any 
assignments, but now I understand its 
importance and how to do it. I am still 
not very efficient at referencing as it 

takes time and the use of a template. 
I will try to get more used to using it 

and apply it to my year 13 work.”

“During college, I would feel 
more prepared for the upcoming 

assignments, I would be more 
mindful of the key details within 
the assignment (referencing and 

proofreading)”



Potential cross-discipline threshold concepts

Edwards (2011)

“Interpretations are not 
necessarily right or wrong, 

but are supported or 
unsupported to a certain 
extent by the evidence”

“I did not anticipate the amount of 
reading I would have to do in order to 

present a balanced argument of my 
topic. I managed to do all of the 

reading and select the relevant parts 
to include. However, it took a bit 
longer than I would have liked; to 
avoid this in the future I will start 

reading around my topic area earlier.”



Potential cross-discipline threshold concepts

Edwards (2011)

“Take control of what you 
want to look for in the 

literature; don’t just wade 
in and try to make notes on 

everything”

“I found it difficult to find articles to link 
with each other and give my poster any 

flow. To overcome this I made my 
question focus on a topic very specific 

within the field that I wanted to do 
research on. This made it easier to find 

sources link together and made me 
realize what to avoid doing in future for 
not only posters but essays too to show 
that the information is not randomly put 

together.”

“I realised that paraphrasing 
actually does take quite a 

lot of time…”



Potential cross-discipline threshold concepts

Edwards (2011)

“If you critique your own 
approach it is positive 

evidence of your critical 
skills rather than simply 

evidence of failure”

“As we have worked a lot on 
reflection, it has enabled me to 
recognise the benefits of it and 
how it reinforces my skills and 
work for the future. I will use 

reflection more often to find my 
mistakes and use them to my 

benefit.”

“Through self-reflection, I am now 
able to find personal and academic 

weaknesses in myself which 
enables me to focus on fixing them. 

My newfound understanding will 
now enable me to make the most 
of year 13 and will follow me for 

the rest of my life.”



DMUaspire inclusive approaches



DMUaspire inclusive approaches



DMUaspire inclusive approaches



Maths Learning Centre

Library Disability Team

Royal Literary Fund Fellows

Library Learning Services: Sources of Support

Librarians

https://libguides.library.dmu.ac.uk/DMU
https://libguides.library.dmu.ac.uk/class/home-v2
https://libguides.library.dmu.ac.uk/mlcguide/home
https://libguides.library.dmu.ac.uk/mlcguide/home
https://libguides.library.dmu.ac.uk/disabilityservices
http://libguides.library.dmu.ac.uk/at/home
http://libguides.library.dmu.ac.uk/at/home
https://libguides.library.dmu.ac.uk/c.php?g=666199&p=4738853
https://libguides.library.dmu.ac.uk/nursing
https://libguides.library.dmu.ac.uk/librariansguide
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